Hello faculty who will be working with tutors this semester!

We are now the… 

English Department Embedded Tutoring Program( 
Some QUICK REMINDERS for embedding your tutor in your classroom community:

· Add your tutor’s name and contact information prominently to your syllabus, Canvas site and other important information sources. Setmore is the online appointment sign-up page, with which tutors can even remind students of appointments!  
· Your tutor has a CCSF email.
· Setmore’s sign-up appointment page is etpccsf.setmore.com.
· The tutors all work in Rosenberg Library 228 (except on Saturdays when the tutor is in the English Lab).
· Their shared phone is 415-452-5612. 
· The Setmore email is etp.ccsf@gmail.com.
· If you are using Canvas, please add your tutor with the status of “Nonediting Instructor” which allows the tutor to email the class.

· Please require one to three (about one per project) visits to tutors. It’s important to provide a goal or assignment, so the students are not just coming because they have to check it off. If you have already published your syllabus, you might add this as part of lab hours.

We also ask that you … (don’t worry; you will receive reminders!)

· Collect the ID #s of students you deem “struggling” around week 4.

· Evaluate with your tutor your collaboration with an online form.

· Allow the tutor to conduct a ten-minute survey of students’ satisfaction with the program at the end of the semester.

Please read on for some best practices and tips.
Thank you for working with our department tutors to increase our students’ success. The Center for Community College Student Engagement reports in “Promising Practices for Promoting Community College Student Success” that “participation in tutoring is associated with higher GPAs and pass rates”
 and that “tutoring also provides much-needed peer support and academic intervention for students who traditionally struggle with the transition to college life”.
 
Specifically we will be assessing the following goals.
1) Tutors help students improve their grades and pass their English classes.

2) Tutors help struggling students (defined as those flagged by teachers in the first six weeks) improve their grades and pass their English classes.

3) Tutors help retain students.

4) Tutors help students persist through the English sequence.

Another overarching goal is also to meet the above four goals for the focus populations mentioned in the Student Equity Plan (under the areas of Course Completion and Basic Skills Sequence Completion), namely African American, Latino, Filipino, Pacific Islander, American Indian/Alaskan Native American students, Foster Youth, Veterans and DSPS students.

We want to highlight some best practices in working with tutors.

· Embed the tutors in the classroom (as much as possible). Supplemental instruction (in-class assistance) has proven very successful in improving students’ performance. Having tutors participate in this way as well will only increase their effectiveness. “Tutors or peer mentors who are in the classroom with the instructor and the students can bridge the process of a student getting acquainted with such aides. These aides extend assistance in the classroom thus preventing the student from feeling frustrated and falling behind. This approach lets the instructor clarify questions so that all parties—instructor, aides, and students—have the same direction.”
 As much as they are connected to the classroom, the better. As much as the tutor can get to know the students personally and interact with them, the more likely they are to visit and to feel a connection with the tutor. (Sometimes the affective support may be even more important than the academic support).
· Communicate with the tutors. And, it is important that instructors provide class assignments and materials to the tutors and communicate frequently with the tutors assigned to their classes: Who is struggling? How well are the students understanding the lessons? Who is showing up for appointments and who isn’t? What explanations are lacking? What successes have the tutors had in helping the students grasp the material? What information or support does the tutor need?
· Require, assign and encourage visits to the tutors. Students don’t do optional. Build tutor visits into the syllabus. Give them credit (and lab hours) for it. More ideas: Make it a required part of an essay assignment. Give them extra credit for more visits. Take them to the tutors. Ask the tutors to meet them at the classroom and walk them over. 
· Send struggling students early and regularly. Some research indicates that “when colleges make students aware of their academic difficulties and point students toward available support services students are more likely to successfully complete the course in question and to persist over the long term.”
  As early alert schemes are proven to work and because we want to retain and support the students at highest risk of dropping out or failing, we encourage instructors to identify students early who could benefit academically (or affectively!) from meeting with a tutor. So in the first four-six weeks, we ask that instructors make every effort to connect possibly struggling students with tutors, foster these relationships and prioritize these students’ time with the tutors (while still encouraging all students to meet with tutors).

The following are some techniques for incorporating a tutor into lesson plans and curricula early in the semester.

Practical Suggestions for Using Tutors in the Classroom
Week 1

· Class interviews tutor who sits at front of class about how s/he succeeded in college; it's good first to teach how to write good questions and say it is a writing technique/strategy for brainstorming.

· Classroom Bingo; add on have to guess answer to questions about tutor's life. “What did the tutor do when he earned a C- on his first paper in college?” Guess it right and get a token for bingo or a treat.

Week 2

· What to Expect from Tutoring role play; requires two tutors – role play the student who comes unprepared ad wants tutor to do all the work, then student who provides a question to explore in session/learn about and see how tutor and student collaborate; then debrief--what was different in these scenarios? What are the motives of each student? Which behavior/method leads to best short-term/long-term goals

· Class brainstorm (tutor leads) writing strengths and challenges (likes/dislikes).  Introduce concept of hocs/locs (pointing out which is which on the board).  Then say, tutoring can help you at any stage of reading/writing process. Which topics do you want to address first and fill out in take sheet

Week 2 or 3

Walking poll (tutor leads): Provide a few statements about the essay topic. Students stand on one side of the room if they agree, other side disagree. Then debrief.

Week 3 or 4

Paragraph puzzle: groups put cut up paragraph sentences in order. See if everybody does it the same way and discuss clues for order, PIE, etc. Tutor floats.

Week 3,4,5

Sentence stems: the tutor leads small group in combining sentence stems written on big pieces of paper. Tutor floats.

Week 5,6

A quote and 3 paraphrases. Groups decide which paraphrases are best and why. Tutor floats.

Week 5,6

Disembodied quotes. Practice introducing the quotes and paraphrasing them. Tutor floats.

( This title covers all of our department’s professional tutors, those funded by both the Equity and Basic Skills grants.
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